Soybhe

>
<
v i (g
Freemantles

School Freemantles School Pupil Progress Report 2018 — 2019

Freemantles School Pupil Progress Report 2018.19

Introduction: We assess pupils’ progress through all aspects of the school’s rationale and
Mission. These areas of focus are; communication, independence, social understanding,
emotional well-being and functional academic achievement. We have continued building a
body of data looking at:

¢ The assessment of progress demonstrated through SMART* annual review targets.
Half termly assessments of each individual’s progress and actions taken to address
any concerns. (Referred to at Freemantles as Progress Trackers.)

e Teacher’s professional judgements of their pupil’s progress, across the four areas
above and English and Maths for the functional academic achievement.

o National KS assessments, Exams and Accreditation, where appropriate.

e Behaviour progress in terms of numbers of incidents and the numbers of restraints.

In any special school environment, all available methods of data collation and analysis rely
on the professional expertise of the highly skilled staff and their knowledge of the pupils at
the school. They continue to be subjective ‘best fit' assessments. In order to try and ensure
that we are making similar judgements to one another in school and across special schools
there are various moderation steps (outlined throughout the report) put into place to support
the validity of our assessments.

The assessment of progress demonstrated through annual review targets

The targets set at annual review meetings by teachers are specific, measurable, achievable
(yet challenging), realistic and time bonded. When setting the targets teachers write two
success criteria for each target; one that represents outstanding progress and a second
which represents good progress. We have high expectations and do not target expected or
satisfactory progress. All reports and targets in this report were moderated and the challenge
verified by the Senior Leaders who chaired the annual review and subsequently by parents
in the meeting.

Data for emergency annual reviews was not included. The second annual review of the
reception children to assess the progress is included; the first was to set targets. New
students where targets were set by a previous setting are removed as the success criteria
were not specific, and progress was not graded.

Information related to the overall success with Targets 2018.19

Overall targets achieved (Good or Outstanding) 73%
Targets representing Outstanding progress 47%
Targets representing Good progress 53%
Targets not Achieved 27%

To have the overall number of targets achieved at approximately 70% represents excellent
practice as it demonstrates that we have high expectations across the school and that as a
result some of the targets that we set are not achieved within one academic year.

To complete 20% more outstanding targets achieved to the number of targets not achieved
indicates that the school is performing exceptionally well, and pupils are succeeding.
*Specific, Measurable, Achievable, Realistic, Time Bonded.

We have further analysed the overall targets for specific groups of pupils:
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Vulnerable Groups Overall Targets Success ( good / Outstanding)

Female Pupils (29 pupils) 81%
Pupils who receive Pupil Premium funding (25 pupils) 69%
Pupils from an Ethnic background other than White British 74%
(70)

Most Able Pupils 75%
(Most Able Disadvantaged)(4 pupils) 70%

This demonstrates that none of the vulnerable groups in school are performing at a
statistically significant difference to the majority of pupils at the school in this area. As can be
seen the most able disadvantaged group is a very small cohort.

Further analysis of the work on Annual review targets is to look at the overall outcomes for a
child. E.g. a child may have 5 targets and achieve 1 at an outstanding level, 3 at a good level
and not achieve the final one. This would be judged as an overall good progress.

Overall Outcome of Annual Review Targets

Judgement Pupils %
Outstanding Progress 61 35%
Good Progress 71 40%
Concerning Progress 45 25%

The school is able to focus upon and deliver excellent individual outcomes for its pupils with
75% of pupils achieving good or better in their annual review targets overall. Last year this
was 95% pupils, so these figures have dropped significantly, even though the overall number
of targets achieved has remained consistent. Having analysed the data it is clear that there
are particular classes where pupils haven’t achieved their targets and these were often
linked to classes where teachers new to the school are working, in some cases starting in
January. This would have given teachers and pupils less time to build relationships in
addition to the challenge of making assessments and writing reports soon after starting

We have cross-referenced the pupil results here with their results in other aspects of their
progress during the year. Following this 11 pupils were identified whose progress was
considered concerning. Some pupils experience significant challenge for periods in their life
when their anxiety becomes even more difficult to cope with, so progress in all areas has
been restricted.

The resulting action is therefore to consider the ways in which we can help support some of
the newer teachers to the school to evaluate pupils’ performance towards targets when the
child hasn’t settled fully with the teacher.

Again, this data can be considered for vulnerable groups:

Pupil Female Ethnic Most able Disadvantaged
Progress Premium Pupils Background Most able

Outstanding

Progress 10| 42% 10| 35% 33| 47% 8 | 50% 3 75%
Good

Progress 71 29% 14| 48% 23| 33% 5] 31%

Concerning

Progress 71 29% 5] 17% 14| 20% 3| 19% 1 25%
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These figures demonstrate that within the vulnerable groups we are reflecting the very
impressive results seen in the overall figures and do not suggest that there are issues that
we need to address. It is important that we continue to individualise our teaching and monitor
these figures to ensure we can maintain this.

Half termly assessments of each individual's progress and actions taken to address
any concerns (referred to as Progress Trackers.)

Teachers meet with Assistant Headteachers each half term to engage in a professional
dialogue about each pupil in the class and the progress that the child is making. If the
teacher reflects that the child is not at least making the expected good progress that they
require they work together to plan actions that will rectify this, Therefore, any concerns about
progress are identified and addressed quickly.

The table below demonstrates a summary of the numbers of pupils identified in the last 3
years and at the school in July 19. It shows the pupils who have been raised and are no
longer concerns, those who we still have some concerns about and those who we are most
concerned about. | have made a comparison between the data for last year and this year.

Analysis of three-year Progress Tracker Data 2016 -19 | 2015-2018
Whole school (number of students identified in total: whole school 94 | 51% 79 | 60%
population)
Issues successfully addressed no longer have any concern of those 69 | 73% 47 | 54%
identified
Pupils who we continue to monitor -medium concern 15 | 16% 19 | 24%
Pupils who have significant issues — longer term actions to address 10 | 10% 13 | 16%

We are pleased that we have identified a smaller percentage of pupils overall who need to
be highlighted for additional action and support, as this indicates teachers are identifying and
addressing issues even more quickly, individualising their teaching. We also have a greater
number of issues resolved and no longer causing concern and therefore smaller numbers of
pupils causing medium or high levels of ongoing concern even though the school numbers
have increased.

Of the 10 students who are flagged as having significant issues: 3 were agreed as
inappropriately placed and new provision required (either within our range of provision or
outside it), 3 have been given their own space within the school which is working effectively
to reduce anxiety but doesn’t necessarily address social issues and therefore pupils remain
on the high concern list, 1 was a post 16 attendance issue we were unable to resolve and
the others are related to more acute mental health problems

In addition, there is an analysis of the progress tracking of the vulnerable pupils who have
been identified during this period. Again, the data demonstrates that none of the vulnerable
groups is fairing significantly differently to the overall population.

Analysis of three years of data from Pupil Progress trackers — Vulnerable Groups

Pupil Premium  [JFSEIIIEA Gender ( Female) Ethnic (non WBr)
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no concern 9 82% | no concern 13 93% | no concern 31 84%
med 1 9% med 1 7% | med 2 5%
high 1 9% | high high 4 11%
G Dis. Most Able 2| sov R

no concern 6 66% | NoO concern 1 50%

med 2 22% | med 1 50%

high 1 11% | high

Overall Progress judgements

At the end of the year in the final meeting a professional dialogue was undertaken with
teachers to made moderated judgements on the pupils’ progress. These judgements were
on the child’'s Personal Development in the areas of Emotional Wellbeing, Communication,
Social Understanding & Independence and their Functional academic progress in English
and Maths. The possible grading’s were: Exceeded good progress expectations; Met good
progress expectations, or; Emerging in their progress towards these expectations.

Freemantles Whole School Judgements 17.18
Personal Progress

Emotional Well-being Communication Social Understanding Independence
Exceeded | 53 | 31% | Exceeded | 80 | 47% | Exceeded | 45| 26% | Exceeded | 74 | 43%
Met 98 57% | Met 83 48% | Met 95 56% | Met 78 46%

Emerging | 20 | 12% | Emerging 8 5% | Emerging | 31| 18% | Emerging | 19| 11%

Freemantles Whole School Judgements

Functional Academic Progress

English W EWS

Exceeded 50 41% | Exceeded 38 28%
Met 70 52% | Met 85 63%
Emerging 10 7% | Emerging 13 9%

This data is very strong and is consistently so across the school. The data demonstrates
particular strengths in Communication and Independence, whilst highlighting that whilst the
results are still very positive, they are not so good in Social Understanding and Maths. Whilst
we recognise that Social Understanding is very difficult for pupils with Autism, these two
areas will receive additional focus in training and INSET this school year to look to further
address these.

When considered alongside the Annual review data, this further reinforces the assertions
that the students at Freemantles do exceptionally well. We have analysed the data further to
look at vulnerable groups. This is set out below:

Pupil Premium Gender -Female Ethnicity - other than WBR Most  able and Most

Disadvantaged

Functional Academic Progress - English

Able

75%

Met | 15| 63% Met | 15| 52% Met | 46 | 66% Met 9| 56%

25%

Emerging 2 8% Emerging 2 7% Emerging 5 7% Emerging

0
Functional Academic Progress — Maths
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Exceeded 5| 21% Exceeded | 11 | 38% Exceeded | 19 | 27% Exceeded 43% 50%
Met | 14 | 58% Met | 14 | 48% Met | 42 | 60% Met 50% 50%
Emerging 21% Emerging 14% Emerging 13% Emerging 7%
Personal Progress — Emotional well-being
Exceeded 25% Exceeded 35% Exceeded 36% Exceeded 43% 50%
Met | 16 | 67% Met | 14 | 48% Met | 32 | 46% Met 43% 50%
Emerging 8% Emerging 17% Emerging 16% Emerging 14%
Personal Progress — Communication
Exceeded 46% Exceeded 48% Exceeded 46% Exceeded 75% 100%
Met | 12 | 50% Met | 14 | 48% Met | 36 | 51% Met 25%
Emerging 1 4% Emerging 1 4% Emerging 2 3% Emerging
Personal Progress- Social Understanding
Exceeded 5| 21% Exceeding 6| 21% Exceeded | 19 | 27% Exceeded 50% | 2 | 50%
Met | 15| 62% Met | 16 | 55% Met | 35| 51% Met 36% 50%
Emerging 41 17% Emerging 7| 24% Emerging | 16 | 22% Emerging 14%
Personal Progress — Independence
Exceeded | 10 | 42% Exceeding | 15 | 52% Exceeding | 31 | 44% Exceeded | 10 | 62% | 2 | 50%
Met | 11| 46% Met | 11 | 38% Met | 35| 50% Met 5| 31% 25%
Emerging 3| 12% Emerging 3| 10% Emerging 4 6% Emerging 7% | 1| 25%

This again demonstrates that our vulnerable groups do as well as the pupil cohort as a
whole, illustrating that the very individualised approach that we offer is able to address
issues related to these areas which are considerable vulnerable in other school settings.

Behaviour Progress

Events By Month
Showing 2810 Events Where Event Date >= 01/09/2015 and Event Date <= 31/07/2019 23:59
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We continue to focus upon the proactive management and support of emotional well-being
in the school development ensuring that staff are well trained in an expanding range of these
areas; understanding when and how to use these resources effectively.

The increase seen in the number of incidents over the last two years needs to be taken in
the context of the growing number of pupils during the last 4 years.

of growth incidents to total pupil number growth since 2015.16
2015.16
Baseline year 2016.17 2017.18 2018.19
PuDil Numbers 130 139 163 185
P (up 9 places) (up 33 places) (up 55 places)
YA -
% Increase in +7% +25% +42%
pupil numbers
Incidents in 537 452 813 1008
school year -85 +276 +471
% change in
incident -16% +33% +46%
numbers
e 52 164 130
incidents of RPI 81 29 183 149
5 .
% change in -36% +102% +60%
use of RPI

As can be seen, the percentage growth in numbers isn’t too far behind the percentage
growth in incidents, with only 4% less. During these three years of most rapid growth we
have also taken pupils into the school in KS2 or year 3. These pupils had previously had a
negative experience of school and needed additional support, which goes some way to
explaining why we feel this increase has been slightly greater than the pupil growth. Prior to
the growth we had seen 5 years of consistent decreases.

In addition, we have added in the total number of Restrictive Physical Interventions that the
staff use. The school has signed up to be a member of the restraint reduction network and
look to avoid the use of physical intervention whenever safe to do so.

The numbers can be thrown by individually pupils who are having particularly challenging
periods and engage in very risky behaviours so staff have no option but to intervene. We are
pleased to see a considerable reduction in incidents last year despite the population growth
are working towards reducing this still further.

In addition, we have maintained the very high number of MAPA trained staff who are
learning to be proactive in diverting and distracting to ensure incidents don’t happen and are
able to effectively intervene if they do, this is with increasing numbers of staff across the
whole school.

The Early Years Foundation Stage underwent external moderation in the summer term and
was deemed outstanding. The moderators commented on the vast amount of knowledge
and understanding the teachers had of each individual child enabling them to make accurate
judgements on where the children currently are, the progress they had made and their next
steps.

Page6

Working together to make sense of the world I



Soybhe

>
<
v i (g
Freemantles

School Freemantles School Pupil Progress Report 2018 — 2019

They also commented on the range of methods used to evidence the differing levels of the
children’s achievements, from observations, pictures and their dialogue with the teachers
and how well it showed the progress of each individual child.

They were also particularly impressed with the wide range of opportunities we are able to
give our children here such as; visiting the Woking Gymnastics, weekly outings in the
community and swimming. Partnership with parents and multi professional teams was also
highlighted as something that is successful here and our home books provided strong
evidence for this.

End of KS1 outcomes

Pre key stage 1 Reading Writing Maths
P level 7 7 7
Achieved standard 1 11 11 1
Achieved standard 2 0 0 10
Standards 3-4 0 0 0

End of KS2 outcomes

Pre key stage 2 Reading Writing Maths

P level 0 0 0

Achieved Standard 1

Achieved Standard 2

Achieved Standard 3

Achieved Standard 4

Achieved Standard 5

RN ININ
RIOININ|F|W
Ol |R|O|O

Achieved Standard 6

Last year we used the new Pre-Key stage 1/2 standards (pupils working below the test
standard) teacher assessment framework to help reflect our student’s current academic
abilities and achievements. The National Curriculum tests for year 2 and 6 and KS1 phonics
tests were not felt to be appropriate for our students due to the complex and spikey
academic learning skills that they display.

Pre-Key stage standards are the Statutory Assessment documents now in use when
students are working below the standards of the National Curriculum and engaged in subject
specific study. These replace the interim pre key stage assessments from last year. Any
student not yet achieving these set of standards has been assessed using below P5 and all
data submitted.

KS1 pre-key stage Standards are 1-4
KS 2 pre- key stage Standard are 1-6 . 6 is seen to be ‘working at’ KS1 expected standards

Each subject Standard has 6 statements of attainment containing ‘The pupil can’
statements. Pupils have to meet the proceeding standards to achieve the attainment.
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The assessments are Teacher assessments and focus on the key aspects of English
reading, writing and Mathematics. The teacher’s judgement is taken from broad range of
evidence from working with students on a daily basis and teachers can make reasonable
adjustments to ensure all students have the opportunity to demonstrate their attainment. For
example; using visuals to reduce anxiety levels individual communication methods.

Progress in FE and KS4

Students in KS5 have very varied needs and their programmes are based on what they
need to be learning to achieve the goal of successful transition to their next placement. In
the future some students will go onto mainstream colleges but others may need a bespoke
individual programme with a personal assistant, they may be working towards a supported
living placement or residential colleges. The KS5 department work closely with the other
professionals to ensure that it is as smooth a transition as possible.

Destinations

Destinations of Freemantles Leavers 2018.19 (Survey data from previous years available)

Provision No | comments

Brooklands College 2 | FE Provision — Entry Level Course

Alton College 2 | FE Provision Level 1 & GCSE Eng & Maths courses
Guildford/ Merrist | 1 | Level 1 animal care and GCSE Maths & Eng

Wood

Post 19 4 | Social care funded provision (2 with Horticulture added)
Jigsaw Plus 1 | Individualised programme of support

White Lodge 1 | Individualised programme of support

11 students left the FE department this year.

Accreditation and qualification 2019 FE

In FE some students study for Functional skills assessments at Entry 1, 2 and 3 in
ICT, English and mathematics. These are formal assessments and are under the
same controls as GCSEs although they are at a lower level.

This year we challenged a few more able students to take Level 1 qualifications
which are comparable with GCSE. As can be seen this proved too be too great a
challenge for them at this point. As a result, we will be discussing and considering
whether we continue to promote level 1 and if so, what changes we need to make to
the curriculum to promote greater success.

We assessed skills in independence with OCR Life and Living skills at Entry
qualification — this is all course work.

Functional skills — OCR
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Freemantles -Functional Skills OCR

Course Entry 1 Entry 2 Entry 3 Level 1

English 6 Pass 1 Pass 1 Pass 0 Pass
1 fall 0 Fall 0 Fall 3 Fail

Maths 6 Pass 3 Pass 1 Pass 0 Pass
0 Fall 0 Fall 0 Fail 3 Fail

ICT 4 Pass 3 Pass 3 Pass 0 Pass
0 Fall 0 Fall 2 Fall 2 Fail

SEEINERIEISENCRER M 6 Pass 2 Pass 4 Pass

living Skills 0 Fall 0 Fall 0 Fall

Freemantles School ASDAN in Key Stage 4

Bronze Silver Achieved

Transition Challenge Key stage 4 4
ASDAN 2 3

Freemantles Work Experience Placements 2016

University of | 4 2 full days a week, | 1% term — applications, interviews
Surrey 2 terms Supported by employability
Sainsbury’s 8 One week, 2| Setup and supported by school staff.
hours a day Positive comments from public
Normandy 3 One day a week Progress in functional working skills.
Therapy Gardens Placements continue in adulthood.
Brooklands 8 6 weeks taster | Trial possible courses and learn
College Link sessions about college life.
School based All Ongoing Maintenance team, Horticulture,
students Animal Care, Recycling, peer
buddying, café, catering

Conclusion

The analysis of the data has illustrated that overall pupils are making Outstanding progress
in the exceptionally wide range of learning that is offered at Freemantles as a part of the
curriculum.

A normal distribution curve would expect the majority of pupils to be doing well with
approximately even numbers of pupils making exceptional and poor progress and this is not
the case in any of the areas which we are collecting data on, as those making exceptional
progress significantly outnumber those young people who are not making what we would
expect as good progress. In many cases those pupils who are making in excess of the
expected good progress is similar to the number of pupils who are making the expected
good progress.

It remains important that the leadership team and governors are collecting, moderating and
analysing data in order that we are able to use it to triangulate this information with other
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evidence to support our understanding of the areas of strength that we have and areas that
we can concentrate upon improving further.

In order to ensure that we are always looking to further improve we have identified places
where we feel the data suggests that it would be worth doing further work and have
developed an action plan below. Once agreed by the Governing Body we would recommend
that these are incorporated into the School Development Plan for the year in order that all
priorities for action are identified in a single document.

Freemantles Pupil Progress Action Plan

Actions as a result of this analysis of the data:

1. The data shows that pupils are not achieving as many targets when they are in a
class where the teachers is new to the school or has had less time to build a
relationship.

Action:
Support teachers starting in the school during the school year when assessing for
the annual review report
Through:
- New NQT support teacher role and Key Stage Leaders.
- AHT and KSL support and awareness of the issue
Responsible: DHT to co-ordinate

2. The data suggests that although students make very good progress in Social
Understanding, this progress is not as strong as the progress in Communication or
independence.

Action:
To support the teaching of Social understanding through additional training in
INSET and during the Friday afternoon sessions to build confidence in this work
through ongoing training.

Through:

- Friday afternoon sessions on Social Stories and CSC so that staff can revisit
regularly and be set tasks in between.

- Social Context in Relationships and sex education training for Teachers in INSET

Responsible: Headteacher to Co-ordinate

3. The data shows that although pupils are doing better in Maths than would be
typically expected, they are not doing as well as they are in English.
Action:
To support maths teaching across the school.
Through:
- Primary teachers accessing Numicon training
- Peer observations
- KS discussions
Responsible : KSL through CLT

4. The behaviour data shows that the number of incidents has grown slightly more
quickly than the pupils numbers in the school. Further analysis shows that specific
individuals, who are finding all aspects of life more difficult can contribute
significantly to the total number of incidents.

Action:
Carefully monitor the behaviours of pupils beginning to show an increase in anxiety
and be appropriately proactive in adapting the curriculum offer to ensure there are
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not significant increases in incidents, as these will impact negatively on peers.
Through:
- Monitoring the incidents as they come in
- AHT weekly discussions with teachers looking to identify increased anxiety
- Progress tracker meetings
- Case studies CM, OJ and OB already supported at higher level with alternative
curriculum this year.

5. Ensure staff continue to have a good understanding of last resort, least restrictive
and for the least period of time in relation to Restrictive Physical Intervention
should it become necessary, in order that we can continue to promote restraint
reduction across the school.

Through:

- Emphasising these in MAPA training

- Emphasising these in MAPA refresher training and in updates throughout the year

- Sign in staff room to remind staff

Responsible: DHT & EWB team

6. Consider our approach to level 1 exams in FE:
Through:

- Discuss whether our priority is to achieve level 1 in school or be ready to cope with
all aspects of traveling to and accessing level 1 courses on leaving.

- If conclude that it is appropriate to deliver level 1 courses in school look at the
improvements required to teaching and exam preparation delivered in FE and
consider the impact on the rest of the curriculum.

- Consider the curriculum offer in the level 1 subjects throughout the school so that
we are working towards the knowledge and understanding required for this level
gualification in FE

Responsible: AHT Secondary with Secondary CLT
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